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CHAPTER I 
INTRODUCTION 
Learning disabled children, young persons and 
adults, often seem to have a very difficult time with the 
subject Spelling. There are many different reasons for 
their difficulties with this subject. Some of the diffi­
culties may come from motor, visual, auditory or memory 
problems. A learning disabled person may have one or 
a combination of these problems. For example, if the 
person has poor auditory discrimination, he or she may not 
be able to tell the difference between different phonemes. 
Maybe this person also has the visual problem of reversing 
his or her letters, or he or she may not remember what 
was seen or heard because of a memory problem. There is 
also the problem that the mind knows the word, but the 
hand cannot transfer it to paper. All these problems 
and many more plague the learning disabled student when 
trying to learn to spell a new word. No wonder it is 
extremely difficult for that person to learn to spell. 
More of these deficits will be described in Chapter II. 
1 
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Another great problem when deciding how to teach 
Spelling concerns which philosophy to follow. There is a 
great discrepency in the way the authorities deal with 
the method used to teach Spelling. Personke and Yee state: 
• • • the debate centers on the question of whether 
competency in spelling can be obtained through a 
general use of spelling generalizations (rules) or 
not. Some authorities say that English-American 
language spelling forms are highly irregular and 
offer their learners and teachers only a confusing 
and contradictory mass resistant and broad systeMa­
tized set of spelling rules.! 
The other side states: 
• • • there is greater phonic regularity of sound-to­
letter relationship in spelling and that spelling 
would become more efficient and easier by learning 2 
spelling rules to generate effective spelling ability. 
These two ideologies will be discussed further and in 
greater detail with the research in Chapter II. 
What does this all mean, and how does all this 
research and information relate to the secondary level and 
the learning disability students at that level? Are there 
methods or books currently on the market appropriate for 
their age level and spelling level? Are these materials 
geared for the learning disabled student at this level? 
Chapter IV of this paper discusses and critiques several 
spelling materials and methods currently on the market. 
lCarl Personke and Albert Tee, Comprehensive Spelling 
Instruction Theor Research and A lication {Scranton: 
Intext Educational Publishers, 1971 , pp. 1-2. 
2Ibid• 
• lr: i 
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Statement of Purpose 
The purpose of this paper was to describe the 
research done in the area of spelling, to tell why the 
learning disabled student may have a problem with spelling, 
and to critique spelling methods and programs in 
reference to the secondary learning disabled student. It 
is ~his writer's impression that spelling for the secondary 
learning disabled student needs total revision to make it 
both relevant and applicable for the student. 
Conclusion 
In this chapter, an intrOduction to the problem of 
Spelling was given. 
The information in the following chapters has been 
collected from researchers so as to obtain an under­
standing of the controversies and to deal with the subject 
on the secondary level. 
Chapter II gives a brief history of the written 
word and why spelling poses such a problem for the learning 
disabled student. Chapter III also looks at the research 
that has been done in the area of Spelling. It will also 
debate the two sides of the issue of how to teach the 
subject. 
Chapter IV critiques several different Spelling 
programs on the market for the classroom use. They are 
critiqued in reference to the learning disabled student on 
the secondary level. 
4 
Chapter V, from all previous information given by 
all the authorities and the different programs critiqued, 
draws a conclusion dealing with the subject of Spelling for 
the secondary level student. 
CHAPTER II 
HISTORY OF THE AMERICAN-ENGLISH LANGUAGE 
"Spelling is' the world's .oat awesome mess. ,,1 There 
are probably much worse problems that face the world, but 
-to many people spelling does seem to be a monumental mess 
that is totally overwhelming. How did our language be­
come this way? One of the reasons is the way it developed 
through the ages. 
As we all know, our language started out as a 
totally verbal means of communication. People transmitted 
messages through runners, storytellers, and history was 
passed down verbally from parents to children and thence 
to their children. 
But oral communication has two stringent limitations. 
First, it is ephemeral; its existence lasts only as 
the sound waves of a particular act of speech persists-­
it is teaporary. Second, speech has a spatial limita­
tion, a speaker could only convey his thoughts and 
feelings to persons within the range of his voice. 2 
lHoward Murray, "Problems for Spelling," English 
Journal 65 (November 1976):16-19. 
2paul Hanna, Richard Hodges and Jean Hanna. 
Spelling: Structure and Stratesies (Boston: Houghton 
Mifflin Company, 1971), p. 4. 
5 
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People then started using visual means of 
recording the events or important messages. This was done 
with pictures. We see this today on the walls of caves 
where cavemen told of their hunts with pictures on the 
wall. Also, American Indians told of their historic 
events by paintings on their teepees. 
They also marked trees for trails or piled rocks 
at certain places to show the way. Pebbles were used to 
keep count of how many sheep or cattle a man owned. They 
were also used to keep track of how old a person was; by 
dropping a pebble into a gourd at every new moon, a 
person could then count the pebbles and find out how old 
he was. 
We still see these visual aids today. Cattle are 
still branded to show ownership and most of our highway 
signs are pictures that represent a certain meaning for 
the people driving on that highway. 
These pictures or pictographs led to hieroglyphs. 
The Egyptians used hieroglyphs extensively, and it grew into 
sound pictures or phonograms. 
"The ideograph ~ used to represent 
water became a symbol for the Egyptian spoken word 'nu,' 
water."1 
1 Ibid., p. 11. 
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Egyptian scribes never fully accomplished the 
development of a complete system of true writing. But in 
this conglomerate ~ystem of visual symbolization, we 
find the various ways in which all true writing systems 
represent language-symbols which in turn represent whole 
words, syllables and/or sound symbols. 
We have seen how man has developed visual communi­
cation systems to expand and increase his use of language. 
And we have seen that these systems did not provide the 
flexibility of communication that speech provided. Never­
theless, these crude beginnings of true writing were 
the nuclei of all modern systems of writing or ortho­
graphies. 
All languages are man-made systems whose purposes 
are to communicate manls thoughts and feelings to 
others through the medium of sound. Although 
languages may differ considerably in te~s of what 
sounds are used and how these sounds are combined, 
each language has two features: 
(1)	 From the wide range of sounds which the human 
voice can make, particular are selected with 
which to construct that language code; these 
particular speech sounds are the phonemes of 
that language; 
(2)	 These selected phonemes are combined in systema­
tic ways to form the syllables and words that 
a specific oral code uses.! 
All languages are based on particular speech 
sounds (phoneMes) alone or made up of several phonemes 
together. These phonemes can and have become the basis 
for the creation of written communication. 
8 
Any writing system that incorporates graphic charac­
ters to represent the words of that language is using 
logographic orthography. We use this system when we use 
symbols such as %--percent, ~--cents, and # for nuaber. 
Graphic characters can also be used to represent 
the syllables of speech. The American-English ortho­
graphy does not contain characters to represent syllables 
except for use in manufactured spellings or advertising, 
for example: Bar - B - Q, I.O.U., 4 sale, etc. 
The fact that words and syllables are made up of 
phonemes can be used as the basis for the development of 
orthographies whose graphic symbols (graphemes) repre­
sent the individual speech sounds in language. This 
principle of assigning graphemes to phonemes is called the 
alphabetic principle. The Aaerican-English language uses 
this principle for its language. 
The alphabetical principle has been in existence 
since about 1000 B.C. Archeologists, linguists and 
anthropologists believe the alphabetic principle originated 
from the Phoenicians. 
The Phoenicians were a Seaetic people who lived 
at the eastern end of the Mediterranean Sea. These people 
were artisans and tradesmen who traveled extensively 
throughout the Mediterranean and as far as Spain and 
Africa. Through their travels, they introduced their 
system to the Greeks. The Greeks refined the system, and 
it becaae the basis for our modern Greco-Roman alphabet • 
. '''( 
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The Greeks for a long time had no fixed form for their 
,.' 
letters, a disregard for consistency and writing went from 
right to left and then left to right. By the sixth 
century, uniformity won out and from then on all Western 
writing proceeded from left to right. 
Originally both the Greek and Roman alphabet 
letters were only in the form of capitals. The first 
true small letter alphabet was the Caroline style, named 
for King Charlemagne, ruler of the entire Roman Empire. 
This style closely resembles the style used today. 
The ~erican-English language developed fro. a 
parent called Proto-Indo-European. The speakers of this 
language lived in north-central Europe, in the area near 
the Baltic Sea, and they were nomadic. Around 3000 B.C., 
it is thought that one group of these people migrated 
south about 2000 B.C. The remaining Indo-Europeans 
migrated in all directions. Those who went southeast 
settled in India. Others traveled southward to Greece 
and Italy and produced the languages of Greek and Latin. 
Still others traveled to Britain and produced the Celtic 
languages. The others migrated to the Baltic-Slavic 
areas and produced their languages. 
The earliest invaders of Britain were the Celts 
about 600 B.C., and for hundreds of years they continued 
10
 
their invasions. Their invasions drove the natives into 
the northern and eastern parts of Britain. From these 
migrations there developed three language branches: 
Gallic; Gaelic and Brythonic, with their various dialects. 
Britain was invaded many more times: by the Romans in 
55 B.C., the Pies and the Scots toward the end of the 
fourth century A.D.; the Angles, Saxons and Jutes, who 
drove the Pies and Scots back and ruled Britain until 
the ninth century when the Danes came and attacked. The 
Danes did not win the battle and Britain stayed Germantic, 
but the Danes did invade again and this time conquered 
in the year 1013. The Danes ruled Britain for almost one 
hundred years. 
Through all these invasions the different invaders 
brought their language and SaMples of it are incorporated 
in the English language today. Also, as these people 
settled in the different parts of Britain, their 
language or parts became the different dialects of the 
English language. 
The development of the English language is divided 
into three periods: Old English (499-1066); Middle 
English (1066-1500); and, Modern English (lSOO-present). 
Each of these periods also helped to develop the English 
language. Although through the first two periods not much 
writing was done, and the writing that was done was usually 
religious in nature; therefore, it was usually written in 
Latin. 
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Writing in English became more and more frequent 
during the Renaissance. More and more writers used the 
English language for books and teaching. 
One of the men most responsible for making the 
English language acceptable was William Shakespeare. 
Through his plays he used the English language most effec­
tively and made the English people proud to use their 
language in ways they had never thought of before that 
time. 
During that time, many different countries were 
discovering the Aaericas and emigrants were coming to 
settle in the new country. The emigrants from the same 
regions settled in the same area of the country. We see 
this today in any big city. There is a section of Irish, 
or Italians, or Mexicans, for exaaple, because these 
people share their customs and language. 
But the very fact that pioneer society in the new 
world was in constant flux guaranteed that American 
language would evolve rather than remain static. As 
people moved about, seeking new land, they contacted 
and mingled with others whose speech patterns were 
different. This cross-fertilization of dialects 
eventually produced an American language that, despite 
some variations in pronunciation, can be understood 
from Alaska to Florida and Hawaii to Maine. l 
Through all the different peoples that emigrated to 
America and the influence of the American Indians, the 
1Hanna, Hodges and Hanna, Spel~ing: Structure and 
Strategies, p. 53. 
12
 
American version of the English language emerged. The 
American people changed or used different words than their 
English counterparts such as: oatmeal for porridge and 
raincoat for mackintosh and many, many more terms. The 
Americans also na-ed new things that they had not known 
about in their mother country. 
The American-English language has never been static. 
It grows with new discoveries and peoples that change it. 
One reason for word growth is the borrowing of 
words from languages with which we have come in contact. 
Sometimes we change the pronunciation and other times we 
leave it in its original fo~. 
Another reason for word growth is the invention of 
new words. We have put words together to make Dew 
words or just made them up for the new objects we have 
discovered or invented. 
Our language also changes with slang words that 
become acceptable for proper use. Many words started out 
as slang, and because of their popularity, they became 
proper to use in all situations or occasions. 
The American-English language is always changing 
to meet the needs of the people at that time. New words 
~re made up; slang words become acceptable; old words 
that are no longer in use die; and words are borrowed from 
other languages to fill in where our words do not seem 
to fit. 
Now one can see why perhaps our language is not 
13
 
easy to spell. Through all the changes and additions by 
all different languages, it is difficult to set down 
specific spelling rules that will adhere in every situation. 
A rule that may work for the English language may not work 
for the Mexican or Indian language. New words were in­
vented with little consideration for specific spelling 
rules. So through all the growth and expansion (although 
the ~erican-English language is large, over 70,000 in 
most unabridged dictionaries), our spelling or being able 
to logically spell words has become quite a trick. 
Why the Learning Disabled Student has Problems with 
Spelliy 
There are many subskills and abilities demanded of the 
individual in the act of spelling. He must be able 
initially, to read the word; he must be knowledgeable 
and skillful in certain relationships of phonics and 
structural analysis; he must be able to apply appro­
priate phonic generalizations; he has to be able to 
visualize the appearance of the word; and finally, 
he needs the motor facility to write the word. Dif­
ficulties, in spelling may be due to a deficit in any 
or a combination of the above skills. l 
The writer describes in further detail the deficits 
that may handicap the learning disabled student when trying 
to spell a word. 
lJanet W. Lerner, Children with Learning Disabilities 
(Boston: Houghton ~fflin Co., 1971), p. 197. 
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First, the student must be able to receive the 
word auditorily or visually. According to Bush and Giles 
Auditory reception, or auditory decoding, is the 
ability to understand the spoken word. Visual 
reception or visual decoding, refers to the ability 
of the child to understand or interpret what he 
sees--that is, the ability'to comprehend the meaning 
of symbols, written words or pictures. l 
A child who has auditory reception deficit is not 
deaf but cannot attend to sounds and cannot understand that 
sounds are meaningful in any way. He/she does not under­
stand that these sounds make up words. The student must 
be taught to attend to the sounds and give meaning to these 
sounds. 
The student with a visual receptive deficit cannot 
comprehend or understand how these marks or lines on 
paper mean anything at all. There is no meaning for the 
symbol or letter nAn. 
One can readily see how important auditory and 
visual reception are when spelling a word. If a student 
cannot translate the sounds into meaningful words or the 
letters into words, how could the student possibly be 
able to spell a word? 
Another area that is very important is memory. 
The student must be able to remeaber the word and its 
1wi1ma Bush and Marian Taylor Giles, Aids to PSlcho­
lintjistics Teaching (Columbus: Merrill Publishing Co., 
1969 , p. 1 and 33. 
15 
spelling. Auditory memory is being able to remember 
a word or sentence when it has been orally presented. 
Visual memory is being able to remember word phrase, 
sentence, idea when visually presented. This includes 
the correct sequencing of the word, pictures, sentences, 
etc., that have been presented. Short term memory is 
remembering immediately after being presented, and long 
term memory is being able to recall something after a 
long period of time. 
Many students who have learning disabilities 
have a memory deficit. They cannot sequence the letters 
in the proper order to correctly spell the word or they 
s~ply cannot remember what has been presented and can­
not duplicate the word, sentence, idea, etc., verbally 
or written. The student may be able to spell the word 
immediately after presentation but given a period of time 
cannot remember any part of it. 
According to Lerner, another area that might 
hinder the learning disabled child is auditory and 
visual discrimination. "Visual discrimination refers 
to the ability to distinguish one object from another. 
Auditory discrimination refers to the ability to 
16
 
recognize between phoneme sounds and to identify words 
that are the same and words that are different. ttl 
With an auditory discrimination deficit, the 
student cannot tell the difference between certain 
phonemes and therefore would have a very difficult time 
when given a word to spell orally. If the student has 
a visual discrimination deficit, he or she may not be 
able to tell the difference between certain words or 
letters. So this student, when looking at a word, 
may not see the correct letters. This would definitely 
hinder one's spelling ability. 
Figure-ground is the ability to see or hear one 
object out of many. Auditory figure-ground is the 
ability to listen or focus on one voice or sound out of 
many. This happens frequently in the classroom situation. 
The teacher or a student is talking, and students in other 
parts of the room are talking. The student with this 
problem cannot filter out the noise or voices that are 
not important and therefore becomes very distracted in 
many situations. This student may become so distracted 
by other noises that he misses the words or sounds pre­
sented and therefore cannot spell them. A student who 
lJanet W. Lerner, Children with Learning Disabilities, 
pp. 122, 124. 
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has visual figure-ground problems may not be able to 
focus in on certain letters on a page because he or she 
is so distracted by all the other letters or pictures on 
a page. This student may become so frustrated and dis­
tracted that he cannot reproduce the letters or words 
requested. 
Kirk and Kirk state: "Auditory blending is the 
ability to blend single phonic elements or phonemes into 
a complete word. nl This means students are not able to 
put together single phonemes into words. For example, 
if they heard the phoneme d-o-g, they could not put 
those sounds together to make dog. This is ~portaDt 
for the student given words orally or words given in 
syllables. This student would not be able to put 
the sounds or phonemes or syllables together to make a 
word. 
The learning disabled student may be able to 
understand what he or she sees or hears but may not be 
able to put it on paper because of the motor skills needed 
to write the word.~ 
The student may have a closure deficit where, when 
writing he does not finish his letters. For example, the 
"on is not fully completed, or the tti" is not dotted, "t's" 
lSamuel A. Kirk and Winifred D. Kirk, Psycholoinguis­
tic Learning Disabilities (Urbana, Ill.: University of 
Illinois Press, 1975), p. 23. 
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not crossed, etc. or he may not have the fine coordination 
necessary to write the words. 
A learning disabled student may have a spatial 
problem. 
Spatial relation refers to the perception of the 
position of objects in space. This dimension of 
visual function implies the perception of the place­
ment of an object or a symbol (pictures, letters, 
numbers) and the spatial relation of that entity to 
others surrounding it. l 
The learning disabled student with a spatial problem 
does not see space between words or cannot space words 
properly. This would be a definite problem when trying 
to write words on paper or for reading. 
Other problems for the physical act of writing 
words are sequencing the letters in order, using 
capitals and small letters correctly, remembering how 
the letters are formed. 
Summary 
In Chapter II the writer has given 
history of the American-English language. 
a brief 
Through this 
history one can realize some of the reasons why ours is 
such a confusing language. Our language is rich and 
beautiful because of all the incongruities, but it makes 
lLerner, Children with Learnin« Disabilities, p. 
122. 
" 
• .~ l""~ 
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it very difficult to have generalizations (rules) that 
will be applicable and consistent in all cases. 
Also discussed in this chapter were all the 
different problems that a learning disabled student 
might face when trying to write or spell a word. 
Chapter III deals with some of the research that 
bas been done in the field of spelling. 
CHAPTER III 
REVIEW OF RESEARCH 
As stated in the introduction there is a 
controversy involving the leading authorities in spelling 
today. The research that has been done shows both sides 
of the controversy. The writer reviewed the research 
and has left to the reader to conclude his or her answer 
to the question: "Can spelling be obtained through a 
1general use of rules or not?" 
Stanford University carried out research called 
Project 1991. Project 1991 studied the alphabetic 
base of American-English orthography to see if genera1iza­
tions or rules could be used with most of the words of 
our language. These researchers used 17,000 words in a 
two-phase program. Phase I was an analysis of phoneae­
grapheme relationships. The Stanford researchers employed 
computer technology to analyze the sound-letter relationship 
in the 17000-plus words, with the intention of clarifying 
the alphabetic nature of American-English spelling. It 
was found that the great majority of consonants had single 
lpersoake and Tee, Comprehensive Spelling Instruc­
tion, Theory, Research and Applioation, p. 1. 
20 
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spellings which were used in 80 percent or more of the 
time, but only a handful of vowels had single spellings 
which occurred with high frequency. The researchers also 
looked at the effect of the position of a phoneme in a 
syllable or word on the spelling of that phoneme. Their 
conclusion was that many phonemes, particularly vowels, 
have quite predictable spellings in certain positions. 
Phase II was to find out whether these observed 
phoneme-grapheme relationships could be useful in spelling 
words. The researchers programed the computer to spell 
the 17,000 words by using the ortho.graphic knowledge 
from Phase I. The results from Phase II were that the 
computer spelled 50 percent of the words correctly, and, 
therefore, 50 percent of the words were misspelled. The 
conclusion of the Stanford researchers was that one could 
spell words from generalizations or from rules. l 
According to Flesh, "About 13 percent of all 
English words are partly irregular in their spelling. The 
other 87 percent follow fixed rUles."2 
lIbid., pp. 6-7. 
2Rudolf Flesch, Why Johnny Can't Read (New York: 
Harper, 1955). 
'\. ..- ..~ /­
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Watson reported two studies dealing with competency 
in spelling. In one study, individual high school stu­
dents were taught spelling either by rules or by drills; 
in the second study, two different high school classes were 
compared--one received instruction in spelling rules and 
the other class drill. In both studies, the results 
favored instruction in spelling rules. l 
Carroll presented findings of a comparative study 
of the ability of bright and dull students to make use 
of spelling generalizations or rules. Carroll found 
positive results in the use of spelling rules with the 
bright students and negative results with the poorer 
students. Carroll concluded that there is " ••• a 
marked superiority of the bright over the dull in phonic 
generalization ability."2 
The majority of researchers do not agree with the 
previous researchers and conclude that the American-
English language should not necessarily be taught with 
generalizations. The findings of these latter researchers 
follow: 
Hahn found that additional teaching of phonics in 
reading to pupils in grades three through six produced no 
lAlice E. Watson, "Experimental Studies in the 
Psychology and Peda,ogy of Spelling (Columbia University, 
1926) • 
2A• Carroll,Generalizations of Bright and Dull 
Children (Columbia University, 1930). 
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significant difference in spelling errors compared to 
results obtained from pupils in s~ilar grades receiving 
no phonics instruction. In 1964, Hahn tested students 
in three schools in three different school districts in 
Pennsylvania. School A had received much fo~al training 
in phonics for two years, while students in School n 
and C had received a normal amount as part of their 
reading program. The results of the spelling tests for 
the three schools showed that there was no significant 
difference between the scores of phonics and normal 
groups. The phoni~s group scored lowest on a 'test made 
up of words that none of the students had studied and whose 
lphonic training should have helped.
Horn, one of the foremost researchers in spelling, 
in his writing for the Encyclopedia of Educational Re­
search, lists tIle limitations of teaching phonetic generali­
zations: 
1.	 Over one-third of the words in A Pronouncing Dic­
tionary of American-English have more than one 
acceptable pronunciation due to regional and 
cultural differences. 
2.	 Many different spellings can be given most
 
sounds and even the most common spe11ings have
 
numerous exceptions.
 
3.	 A majority of words contain silent letters and 
about a sixth are spelled with double letters even ' 
though only one of the letters may be pronounced. 
l\'1illiam P. Hahn, " Phonics: A Boon to Spelling?" 
Elementary School Journal 64 (April 64):383-886. 
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4. Responses become uncertain when more than one 
reasonable choice is available, such as bizzy 
for busy, honer for honor. 
5.	 Unstressed syllables characterized by the schwa 
or short i sound are very hard to spell by sound. 
6.	 Any spelling rule, phonetic or orthographic, can 
be used incorrectly as well as correctly. 
7.	 Some spelling elements are fairly consistent such 
as word positions and the adding of prefixes and 
suffixes. More adequate evidence is needed to 
realize the value of relating sounds to symbols, but 
it appears that such value should be utilized as 
an aid to spelling rather than as a substitute 
for the direct study of these words.! 
Manolakes in his study took students from grades 
two	 through six and tested them on fifty words at their 
grade level and fifty words above their grade level. His 
results were that: 
1.	 Many students knew how to spell the words at their 
grade level and, therefore, were wasting time 
on those words. 
2.	 Boys and girls differed greatly and perhaps word 
lists should be altered accordingly. (Girls 
did much better than boys.) 
3.	 The specific kind of error made by a child was 
related to his/her level of achievement. Upper 
one-third spelled words wrong essentially the 
same way. The bottom one/third spellings were 
totally bizarre. 
4.	 Misspellings were in the majority of words in
 
certain parts of that word.
 
5.	 The analysis of error patterns suggested the need 
for reassessment of the prominent role of phonics 
in many of the available spelling programs. Ex. 
shoot-shute-chute, each misspelling might be 
considered to be an appropriate phonetic attempt 
to spell shoot. All errors in the study were es­
sentially phonetic. 
lErnest Horn, "Spelling," Enclclopedia of Educa­
tional Research 3rd ed. (New York: MacMillan, 1960), pp. 
1337-1354. 
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Manolakes states that: 
• • • various phonetic generalizations may not be 
justified in spite of continuing attempts to find 
evidence to support an essentially indefensible 
system. l 
Beers and other associates have concluded through 
their research that students develop their own spelling 
strategies as they begin to write. They evolve systema­
tically regardless of geographical location or teaching 
methods. It is based on their own knowledge of English 
phonology. 
Approximately fifty students at each grade level, 
one through four, were studied. Each grade had used 
different spelling methods. They were then tested with 
high frequency words and low frequency words. Out of 
this study came two main conclusions: 
1.	 Regardless of the type of instruction, children 
used three clearly defined spelling strategies 
when trying to spell words: (a) hearing reliance 
on pronunciation of letter DaBeS; (b) insertion of 
an incorrect vowel after correct vowel because 
they hear two distinct vowel sounds; (c) incorrect 
substitution of one short vowel for another. 
lGeorge Manolakes, "The Teaching of Spelling: 
A Pilot Study," Elementary English 52 (February 1975): 
223-224. 
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2.	 High frequency words were spelled correctly and 
low frequency words spelled incorrectly regard­
less of type of instruction. 1 
Hillerich states: 
Many criticisms of education are ill-founded, but 
critics of instructional spelling are right on target. 
For the past thirty-five to forty years, the schools 
have done an excellent job of creating phonetic mis­
spellers. Most spelling progra-s devote their efforts 
to teaching various kinds of generalizations with the 
intent of enabling children to spell words they have 
never studied specifically for spelling. It is 
simple to come up with phonetic possibilities but impos­
sible to be certain of the correct spelling. 2 
Some researchers have studied other ways or other 
ideas related to spelling. One of them is the presence 
of spelling conscience or consciousness or the ability 
to know when they are spelling words correctly and when 
they are not. 
Valmontrs studies conclude that: 
1.	 Persons at all age levels show a lack of ability 
to correctly identify misspelled words. 
2.	 Spelling consciousness appears to be related to 
intelligence, overall academic achievement, and 
abilities such as visual discrimination, func­
tional knowledge of phonics, and correctness of 
homonyms. 
3.	 Spelling consciousness is not stable but it
 
fluctuates.
 
4.	 Developing a spelling consciousness is desireable 
and necessary if schools are to produce adequate 
spellers. 
IJames Beers and others, "Logic Behind Children's 
Spelling,n Elementary School Journal 77 (January 1977): 
238-242. 
2Robert Hillerich, "Let's Teach Spelling: Not 
PhOBic Misspelling," Language Arts S4 (March 1977):297-300. 
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5.	 Techniques of developing spelling consciousness 
needs to be researched. to supplement and surpass 
tex~book spelling lists. l 
Tidyman also did research in this area. He used 
students in grades four through eight and word lists of 
one hundred words. The students were to indicate 
their judgment if they thought they had spelled the word 
correctly' or not. His study concluded that students 
frequently did not know when they spelled words incorrectly.2 
Another study in this area was done by Grothe. She 
used four to sixth graders, and her conclusions are similar 
to Va1mont's. She also concluded that spelling conscience 
may operate at a relatively high level within anyone 
student, the operations of conscience do not remain 
consistent. 3 
Summary 
In this chapter, the writer reviewed some of the 
research that has been done in the field or area of 
spelling. The major question or debate in spelling, 
lWilliam 3. Valmont, "Spelling Consciousness: A Long 
Neglected Area," Education Digest 38 (April 1973):58-59. 
Zwilliam Tidyman, ffDo Children have a Spelling 
Conscience?" Language Arts 54 (Janury 1977):87-88. 
3Barbara Grothe, "Spelling Conscience," Instructor
 
85 (March 1976):27-31.
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whether generalizations (rules) can be applied to the 
American-English language or not, was presented. Most of 
the research that shows that one can use generalizations 
(rules) was done in the earlier part of the century 
(except the Stanford research, Project 1991). The re­
search debating this fact is more recent. The writer 
of this paper believes from this review that one can 
perceive that the trend is toward those who concur that 
generalizations (rules) are very difficult to use when 
dealing with the American-English language. 
Research has also shown that most people do not 
have either spelling conscience or consciousness. This 
means that they do not know if they have spelled a word 
correctly or not even if they have learned the basic 
generalizations. 
In Chapter IV, the writer will critique the 
materials and methods that are available for teaching 
the subject Spelling. This critique has been done with 
the secondary learning disabled student in mind. 
CHAPTER IV 
CRITIQUE OF MATERIALS AND METHODS FOR THE 
TEACHING OF SPELLING 
There are many companies that produce spelling 
books every year. What makes a good spelling book, if 
there is such a thing, or is there a specific method that 
is best to use? The present writer is a learning dis­
abilities teacher at the secondary level. The students 
that she works with range from second grade reading 
and spelling level to a level advanced beyond twelfth 
grade. Their disabilities are varied and range from 
seeing the writer for support work in their regular 
classes to students who see the writer for most of their 
academic subjects. 
In the Fall the writer looked for a spelling book 
or method that could be adaptable for the students, and 
that led to this paper. As one can imagine, finding the 
one speller, or even a variety of spellers or method, was 
not an easy task. 
The writer investigated many spelling books and also 
asked the students to give their opinions of the books. 
In the majority of cases, the books were too babyish for 
the secondary level student. These students need low level 
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words but not little animals running allover the page. 
The students said they would not use those types of 
materials. This included SRA Spelling Series, the 
Spelling Box by Educational Activities Inc., Pathways to 
Spelling by Harper and Row Publishers, Inc, Spelling 
Our Lancuage Program by Scott Fores.an, Spelling by 
Rand McNally, and Growth in Spelling by Laidlaw Brothers. 
The writer of this paper agreed that these 
materials were ~oo babyish for the secondary level stu­
dent, but also most of these students have been through 
all the phonetic rules and still do not understand how to 
use them and become very frustrated when words do not follow 
the rules that took them so long to learn. The writer 
questions the words used in these texts--how useful 
are some of these words to the secondary student? The 
final reason why any of these books were not chosen was 
that these spellers would not help the variety of students 
who would use them. With all the different types of 
learning disabilities and the different levels, it 
would almost be impossible to fit the needs into a 
speller and believe they would all learn how to spell. 
Two or three series did see- to accomplish some 
of the requirements that are needed for the learning dis­
abled student at the secondary level. They were the 
Continuous Progress Spelling by The Economy Company and 
the Michigan Programmed Spelling by Ann Arbor Publishers. 
These books at all levels did not look babyish, so the 
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students would use them. All were individualized and stu­
dents could work at their own pace. There were drawbacks 
to both of these series. The Continuous Progress in 
Spelling Series is very expensive and one must be able 
to work independently. The Michigan Programmed Spelling 
only has one word on a page, and for some students some 
of these words are a waste of time because they either 
already know them or they do not see when they will ever 
use them again. 
After realizing mos~ series or spellers would be 
a waste of money, the writer went to methods and found a 
much better resource of ideas and materials. In the 
following paragraphs some of the more interesting methods 
or ideas for teaching spelling are presented. 
Dunkeld and Hatch believe that "classroom 
spelling systems should stem from students' immediate 
needs and have both their long-te~ needs and their 
1immediate confidence as a goal. tt Most classroom spelling 
programs have several deficiencies. Some are cumbersome, 
confining students to hours of profitless labor in tedious, 
dull and often meaningless workbooks. Others are in­
hibiting because they expect near or complete accuracy 
lColin Dunkeld and Lynda Hatch, "Building Spell­
ing Confidence," Elementary English 50 (February 1975):225­
229. 
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for all children. Very few teach the poor speller to 
learn to cope with and accept difficulties and at the 
saae time continue to do his/her best. They suggest 
that spelling be encouraged by daily creative writing 
and encouragement of dictionary use. 
An individual approach is used in Rosler's 
method; through daily creative writing the child creates 
his/her own dictionary with the words that are misspelled. 
The next time they want to use that word they can look 
it up in their own personalized dictionary. This en­
courages the use of the dictionary.l 
Another method is the Fernald VAKT method of 
spelling words. This is a mUlti-sensory approach to 
learning to spell words. First, the child selects a 
word he would like to learn. The teacher then writes 
the word on a piece of paper, and the student watches as 
the teacher then says the word. The student traces and 
repeats the word several times. Then he/she writes the 
word on another piece of paper as he/she says it. The 
word is then written from memory without looking at the 
original copy. If the student is incorrect, all the steps 
are repeated. If the word is correct, it is put in a 
file box. At later stages all the steps may not be needed. 
lFlorence Rostler, "Sunrise, Sunset, Pre-test, 
Retest,n Elementary English 52 (February 1975):230-236. 
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The student may only need to see the teacher write and 
say the word and finally he/she can look at a word and 
learn by practicing it by him/her self. l 
Hinrichs believes that one can teach spelling most 
appropriately by using an appropriate list of words. 
Choose words from the list and use the Horn method of 
test-study-test. It seems to be superior to the study­
2test method. 
Buck believes in individual word lists made up 
from written assignments. Each student has his/her own 
list of misspelled words from previous assignments. At 
the beginning of class time, each student is asked to spell 
a word from his/her list. By the time everyone has 
reviewed a word, all students have gotten the experience 
of more than one word or one word list. If a particular 
student shows a pattern, the teacher should work with that 
student on that specific pattern. 3 
Most of the people who do not believe in spellers 
do use word lists. There are many lists available for 
lpatricia I. Myers and Donald Hammill, Methods 
for Learnine; Disorders (New York: John Wiley arid Sons 
Inc., 1969), pp. 155-159. 
2Ronald W. Hinrichs, lfAn Old But Valid Procedure," 
Ele.,-.taryBnclish 52 (February 1975):249-252. 
3Jean L. Bock, lfNew Look at Teaching Spelling,lf 
College Eng~ish 38 (March 1977):703-706. 
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one to use. Some of these lists are: Dolce Vocabulary 
List; 100 Spelling Demons; Wilson's Essential Word List; 
1000 Most Used Word, 2000 Most Used Word, 3000 Most Used 
Word Lists, and Key Words to Literacy. 
With one or more of these basic word lists, the 
teacher can devise his/her own program for the class, 
groups of students or on an individual basis. 
Most teachers have heard of the pre-test-study­
post-test method. This was researched by Horn and was 
discovered to be more effective than the study-test method. l 
Horn's method is better for several reasons: one of the 
most obvious is that the student need not study and waste 
his/her time on words that may be alreadyknoWDto the stu­
dent.· This gives more time to concentrate on the words 
that the student does not know. It also encourages 
students by letting them chart their progress from 
pre-to-post test. This method allows the teacher to 
keep an accurate record of what has been accomplished by 
each student. This idea can fit into any program that a 
teacher would like to use be it through a speller or word 
lists or whatever other method or combinations of methods 
a teacher might choose to use with his class. 
lErnest Horn, "Principles of Method in Teaching 
Spelling as Derived from Scientific Investigation," 
The Ei hteenth Yearbook of the National Societ for the 
Study of Education Bloomington: Public School Publica­
tion Co., 1919), p. 60. 
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For the present, the writer of this paper is using 
a variety of methods and word lists to suit the individual 
needs of each student. But the writer believes that 
there could be a speller devised to meet the needs of the 
secondary learning disabled student. How could this 
possibly be devised when no one else seems to have the 
magic answer? Well, the writer believes it may not be 
the total answer to all the complex problems that are 
presented in devising the ultimate speller that will work 
with all types of students, but the writer feels it might 
be a good start. 
The book would be in loose leaf notebook style, 
sectioned off into these categories: General words-­
these words are the many word lists and are essential 
for adequate spelling and reading ability. The other 
sections are: Home Ec--subheadings: cooking, sewing; 
Industrial Arts--subheadings: metals, woods, electricity, 
welding; History; Social Studies; Art; Music; Mathematics; 
and, Science. This type of book would make the words 
relevant to the students because they would use the words 
everyday in their classes. 
The words are at all levels so that the lower level 
student is using the same material that the higher level 
student is using only in a different manner. This makes 
the lower level student feel better about himself because 
he/she does not have to use materials with bluebirds 
flying across the page. 
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There would be pre and post testing this is 
good for both the student and the teacher. The students 
can chart their own progress and, therefore, encourage 
their motivation. The teacher can keep an accurate 
record of each student's individual progress. Also the 
student does not waste time on words that are already 
known. The student can spend more time on the words hel 
she actually does not know. 
The loose leaf notebook will have extra sections 
so that the teacher can add courses that are unique to 
that school. Also the loose leaf style lets the teacher 
add words that may not be included. This feature gives 
the teacher a way to individualize for specific students, 
small groups or a classroom. 
Many learning disabled students may not ever 
learn how to spell with very much accuracy; therefore, 
included in the notebook would be an extensive section 
dealing with how to use resource materials such as: 
dictionaries, encyclopedias, and thesauruses. This 
teaches the student how to compensate and cope with his 
disability in future years. 
Completing this notebook would be several sections 
for the teacher on: how to teach to students with speci­
fic learning disabilities; the best methods that seem to 
work with that specific disability or a combination; how 
to work with the auditory learner (learns best by 
listening); the visual learner (learns best by visual 
stimuli); or the student who has just one impaired area. 
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This book would be a guide for each teacher to use to 
teach the secondary learning disabled student how to spell 
with more accuracy and how to cope with and compensate 
for his/her disability. 
The writer feels that this would solve many problems 
that the typical speller presents for the secondary student. 
1. The words are to be relevant for the student. 
The student can see their use because they wi11 have to 
use them everyday in the courses they take. 
2. The words are at all levels so students at 
different levels can use the same materials. 
3. The lower level student does not need to be 
embarrassed because he is using the same materials the 
upper level student is using. He is not stuck with bluebirds 
flying across the page. 
4. There are pre and post testing so the student 
need not waste time on words already known to him/her. 
The student can easily see his/her progress and the 
teacher caD accurately record each student's progress. 
5. Teachers of the individual courses or learning 
disabilities teacher can easily add words that were not 
presented in the original book. Teachers can start new 
sections for courses unique to that school. 
6. The student learns how to cope and compensate 
for specific disabilities and in the future knows how to 
effectively use resource materials such as dictionaries, 
encyclopedias and thesauruses • 
..... I 
...... : ""­
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7. Suggestions or methods are given to aid the 
teacher in working with different types of disabilities. 
This could be of great service for the regular classroom 
teacher as well as the learning disabilities teacher. 
The writer feels that this type of spelling program would 
be a valuable resource for the secondary learning dis­
abilities student. 
Summary 
This chapter was designed to critique spelling pro­
grams on the market and spelling methods devised by re­
searchers. The critique was geared to the specific needs 
of the learning disabled student on the secondary level. 
All reasons for or against a certain speller or method 
were based OD secondary learning disabled students and 
their own opinions of the spellers and methods presented. 
A new method or book for spelling was presented that 
was specifically designed for the learning disabled stu­
dent on the secondary level. Although there needs to be 
much more study and research to dete~ine which words 
would be the most beneficial to incorporate in the book, 
the writer feels the outline of a book of this nature is 
long overdue. 
CHAPTER V 
SUMMARY AND CONCLUSION 
It was the intent of this writer to give a general 
overview of the reasons why it is so difficult for many 
learning disabled students to spell. 
One of the reasons presented was the way in which 
our American-English language developed and still is 
developing. It was discovered that although the American­
English language is derived from Britain, it has grown 
from borrowing words from the American Indians and all 
the different immigrants that have come to America through 
the years. Also, because of all the new inventions and 
discoveries, words have been invented to name them. Our 
language has allowed slang to become part of our proper 
language. All these factors point to the fact that our 
American-English language is ever changing to meet the 
needs of the people. It is an exciting language, but through 
all the changes and incongruities it has become very hard 
to use generalizations to spell words in our language 
system. 
The writer then discussed the major disabilities 
that may inhibit the learning disabled student when trying 
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to spell a word. They included visual, auditory and 
motor disabilities. The writer also stated that learning 
disabilities may be in one specific area or many and at 
different levels in a learning disabled student. 
In Chapter III, the major research in the field 
or area of spelling was presented. Through this research 
it was discovered that there seems to be two major 
issues: one, if generalizations (rules) can be used with 
our American-English language or if these generalizations 
are the exception rather than the rule. Most research 
that was done in favor of generalizations seems to have 
been done in the earlier part of the 1900's, except for 
Project 1991 from Stanford University. The more recent 
research seems to state that these generalizations do 
not seem to help the student learn to spell. 
The other area that seems to be controversial is 
whether or not one has a spelling conscience or conscious­
ness. The research seems to indicate that whether one 
studies generalizations or not, some persons really do 
not know when they have spelled a word correctly. 
In Chapter IV, a critique was made of the 
material and methods available for use in teaching spelling. 
The critique was based on the learning disabled students 
and the writer's own opinion. It was critiqued for the 
secondary level learning disabled student. It was found 
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that the majority of the programs on the market today 
do not satisfy the needs of the secondary learning dis­
abled student. Many methods were presented that seemed 
to-be a better resource for ways or ideas of presenting 
words for spelling. 
The writer combined many of these methods into a 
program that could be marketed and seems to meet many of 
the requirements that would satisfy the specific needs of 
the secondary learning disabled student. Although this pro­
gram is just in the developmental stages, and much re­
search is needed to develop it into a worthwhile program, 
the possibilities are there. 
The writer concluded that much more research seems 
to be needed in the area of Spelling especially at the 
secondary level. More research and programs need to be 
developed with the specific needs of the learning disabled 
student at the secondary level in mind. Low level material 
presented in a sophisticated manner must be developed. The 
writer feels that if more material of this nature were 
developed, many more learning disabled students on the 
secondary level would be motivated to learn to spell with 
greater accuracy. 
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